Fayette County Schools
Reading Language Arts Curriculum Map
Grade Level: Second Grade
Enduring Understanding: Reading is a message-getting, problem-solving activity that increases in power and flexibility the more it is practiced.
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Items in BOLD face print are introduced at this grade level.
Time frames are shaded for the 6 weeks periods when learning targets are introduced and continued.

12/2009
1 of 7

Concept

Readers
search for and
use
information to
help them
make sense of
a text.

Learning Target

Why we are
teaching/learning
this concept

I can check myself by thinking
about what makes sense,
sounds right, and looks right
while reading.

Readers use more
than one thing to
help them check on
themselves. They
ask if what they read
makes sense,
sounds right, and
looks right.

2.1.09

Reading
informational text
helps us to learn
more about our
world.

2.1.15

I can use reading skills and
strategies (ABC order) to help
me read and understand
informational texts (e.g.
environmental print, written
directions, signs, captions,
labels, and informational
books).
I think about if what I am
reading makes sense, sounds
right, and looks right. I
understand what I am
reading, and if I don’t, I try to
use the pictures, letters,
words, and what I know about
how reading works.

Readers use many
types of information
to figure out tricky
parts. If one strategy
doesn’t work, they
try something else.

I can read silently much of the
time.
Readers
maintain
fluency.

I can understand what I read
with ease and flexibility while
reading orally with fluency
and phrasing.
I can read books I know
smoothly and with phrasing.
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2.1.02
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2.1.09

Instructional
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Information
al text
Environmen
tal print

2.1.16
Reading smoothly
makes it easier to
understand what is
read and to figure
out tricky parts.

2.1.06
2.1.07
2.1.08
2.1.09
2.1.10
2.1.06

Items in BOLD face print are introduced at this grade level.
Time frames are shaded for the 6 weeks periods when learning targets are introduced and continued.
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Concept

Learning Target

Why we are
teaching/learning
this concept

I can read familiar texts
silently and orally at an
appropriate rate:
Oral: 50-80 wpm
Silent: 55-80 wpm
Text Levels: I-K
I can read familiar texts
silently and orally at an
appropriate rate:
Oral: 80-100 wpm
Silent: 80-110 wpm
Text Levels: L-M

Readers
develop a core
of known
words.

1 2 3 4 5 6

CSO

Instructional
/ Academic
Language Vocabulary

2.1.03
2.1.06
2.1.09

2.1.03
2.1.06
2.1.09

I can recognize and read
many words quickly. (e.g.
high frequency words; 250+
sight words)

Readers have a
large number of
words they read
automatically. Word
knowledge helps
them move through
the text smoothly
and problem-solve
new words.

2.1.02

I can read and understand the
meaning of related words
(homophones - I, eye;
homonyms - read, read;
multiple meaning words;
synonyms; antonyms,
contractions, prefixes,
suffixes).

Readers know that
words are related
and understand
those similarities
and differences.

2.1.02
2.1.03
2.1.04
2.1.16

Readers put
Readers actively
together
connect to the text
information
and create pictures
I can use what I know and my
from the text
in their head.
own life experiences and put
2.1.10
and from the
Connecting and
this together with what I read
2.1.11
reader’s own
visualizing helps
to make connections and
2.1.12
background
them check on their
create visual images.
2.1.13
knowledge in
reading and
order to create
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new
understanding of
understanding
what they read.
Items in BOLD face print are introduced at this grade level.
Time frames are shaded for the 6 weeks periods when learning targets are introduced and continued.
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Multiple
meaning
words
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st

Assessment
Options

21 Century
Learning &
Thinking Skills

Organizers
(e.g. Frayer,
Story Map, 2
column notes,
webs,
foldables, etc.),
 Reading logs,
 Rubrics
Writing in
response to
reading
(notebooks,
journals, openended response
sheets, etc.)

Schema
Background
knowledge
Making
connections
Visual
images
Questioning
Determining
importance
12/2009
3 of 7

Concept

Learning Target

s.
I can check on my
understanding by asking
questions and thinking about
the important details
(questioning and determining
importance).

I can talk about how
characters think and feel and
then use what I already know
to make new ideas (inference
and synthesize).

I can understand stories from
different points of view and
empathize with the
characters, with teacher
support.
I understand that stories have
a structure and an author’s
purpose.
Readers put
together and
remember
important
information
when reading.

I can retell a story in
sequence including character,
setting, and plot (e.g. five
finger retell, SomebodyWanted-But-So).

Why we are
teaching/learning
this concept
Readers ask
question by using
their background
knowledge and the
text.
Readers identify
important details
using their
background
knowledge and the
text.
Readers talk about
what they read with
others. Talking with
others helps them
check on their
understanding. It
also helps their
thinking get bigger
by adding the ideas
of others.
Readers connect
with and understand
characters by
thinking about what
they do and why
they do it.
When readers
understand the way
stories work, their
comprehension
increases.
Readers can recall
and retell a story.
Retelling is one way
they can check on
their understanding
of what they read.

1 2 3 4 5 6

CSO

2.1.04
2.1.05
2.1.08
2.1.10
2.1.11
2.1.12
2.1.13

Instructional
/ Academic
Language Vocabulary
Synthesizin
g
Inferring
Point-ofview
Story
structure
Purpose

st

Assessment
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21 Century
Learning &
Thinking Skills

2.1.10
2.1.11
2.1.13

2.1.05
2.1.10
2.1.11
2.1.12
2.1.13
2.1.05
2.1.10
2.1.12
2.1.3
2.1.14
2.1.10
2.1.11

Items in BOLD face print are introduced at this grade level.
Time frames are shaded for the 6 weeks periods when learning targets are introduced and continued.
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Concept

Readers are
actively
engaged in
thinking and
responding to
texts before,
during, and
after reading.

Learning Target

Why we are
teaching/learning
this concept

I can remember details that
help build my understanding
when I reading longer text.

Readers can
remember details
throughout the text
so that what
happens at the end
makes sense to
them.

2.1.08

I can write a clear retelling of
a story. My retelling is
sequenced and includes
character, setting, and how
the problem is resolved (use
a graphic organizer to support
doing this- SWBS, story map,
etc.).

Readers can retell a
story in writing.
Retelling is one way
they can check on
their understanding
of what they read.

2.1.04
2.1.10
2.1.14

I can identify the main idea
and details of a story using a
graphic organizer.

Using graphic
organizers helps the
reader make sense
of the text.

2.1.11

I can respond to read-alouds.

Readers have
different ways they
think about and
react to text.
Readers can explain
their thinking.

2.1.05
2.1.08
2.1.10
2.1.11
2.1.12
2.1.13
2.1.14

I can make and check
predictions before, during,
and after reading.

I can notice and use the
conventions and organization
of nonfiction and fiction, with
teacher support.

Readers predict
what they think they
will read and what
will happen. They
check on and revise
their thinking as they
gather more
information from the
text.
Readers notice how
a text is organized
and what
conventions the

1 2 3 4 5 6

CSO

2.1.08

Instructional
/ Academic
Language Vocabulary
But-So
(SWBS)
Story map
Graphic
organizer
Details
Main idea
Character
Setting
Problem

st

Assessment
Options

21 Century
Learning &
Thinking Skills

Perspectiv
e
Themes
Summarize
Predict
Connect
Infer
Summarize
Synthesize
Analyze
Critique

2.1.05
2.1.12
2.1.14

Items in BOLD face print are introduced at this grade level.
Time frames are shaded for the 6 weeks periods when learning targets are introduced and continued.
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Concept

Learning Target
I can understand how
nonfiction and fiction books
are organized, with less help
from my teacher.

Why we are
teaching/learning
this concept
writer used to make
sense of what they
read.

1 2 3 4 5 6

CSO

2.1.13

I can talk and write about the
important ideas of a text with
help from my teacher.

Readers stop and
summarize the
big/important ideas.
Summarizing helps
them maintain
meaning across a
text.

2.1.04
2.1.10
2.1.11

I can write about a story and
show that I understand the
theme or big ideas.

Writing about a text
can help a reader
check their
understanding.

2.1.04
2.1.10
2.1.11
2.1.12
2.1.13

I can select books that are
just right for me, and I pick a
variety of different books.

Good readers know
how to tell if a book
is just right and read
a variety of books.

2.1.16

Readers have
different ways to
respond to texts.

2.1.04
2.1.05
2.1.08
2.1.10
2.1.11
2.1.12
2.1.13
2.1.14

I can show through writing,
art, or drama that I know how
to extend the meaning of the
text after reading silently (e.g.
connect, infer, summarize,
synthesize, analyze, critique).

st

Assessment
Options

21 Century
Learning &
Thinking Skills

2.1.08
2.1.14

Readers understand
and look for how
characters,
obstacles and
actions are
connected across a
longer text.

I can pay attention to what
I’ve read and understand how
the parts connect to one
another when I read longer
texts.

Instructional
/ Academic
Language Vocabulary

Items in BOLD face print are introduced at this grade level.
Time frames are shaded for the 6 weeks periods when learning targets are introduced and continued.
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Concept

Learning Target

I can respond to texts from
another perspective (author,
reader, characters) with less
help from my teacher.

I can talk about texts that
contain more difficult ideas
and language.

Why we are
teaching/learning
this concept

1 2 3 4 5 6

CSO

Good readers make
connections, infer,
summarize,
synthesize, analyze,
and critique.

2.1.04
2.1.05
2.1.08
2.1.10
2.1.11
2.1.12
2.1.13
2.1.14

Readers deepen
their understanding
and expand their
vocabulary by
talking about
complex themes and
listening to higher
level texts.

2.1.10

Instructional
/ Academic
Language Vocabulary

st

Assessment
Options

21 Century
Learning &
Thinking Skills
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